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WORLD LANGUAGES CURRICULUM OVERVIEW 

Kindergarten – Eighth Grade 

BRANCHBURG TOWNSHIP PUBLIC SCHOOLS – WORLD LANGUAGES PROGRAM OVERVIEW 

The Branchburg Township School District provides a research-based model of instruction for all students from kindergarten through eighth 

grade. The district recognizes the global environment of our world, the need for cultural understanding, and the importance of open 

communication. This ensues in the students’ abilities to become more versatile citizens of a global world by enabling them to communicate using 

the language in real-life situations in another culture. The primary beliefs of this philosophy are that those who study a world language: 
 

▪ Gain empathy and increased tolerance by broadening viewpoints through their learning of people and cultures. 

▪ Enhance understanding of and appreciation for their native language as well as the increased capacity to learn world languages. 

▪ Increase performance in all aspects of learning, especially language acquisition, reading, writing, social studies and STEAM skills. 

▪ Are viewed as more competitive candidate in the global marketplace. 

▪ Develop a clearer understanding of their place within the world. 

▪ Examine one’s own personal values as well as civic responsibilities.  

 
Kindergarten through eighth grade world language instruction spirals each year to reinforce and build on learning from the previous year.   

In grades K-5, students are introduced to basic vocabulary, communication, geography and culture as it relates to their real world. Students receive 

direct instruction in Spanish for one 40-minute period every 6 days during the specials cycle.  

In grade 6 the program consists of 9 weeks of daily instruction in Spanish and 9 weeks of daily instruction in French, thereby broadening students’ 

exposure to the two world languages offered in the middle school. In Spanish students reinforce and expand their language skills and in French they 

explore a new language.  This occurs as part of the middle school Encore cycle.   

In grades 7 and 8 students complete a two-year sequence of study in French or Spanish consisting of daily instruction. It is expected that most 

students who complete the standard two-year course of study in French or Spanish in grades 7 and 8 can realistically achieve the Novice-High Level 

of Proficiency necessary for entering Level II Spanish or French in ninth grade. Some students achieve a higher level of proficiency at the 

Intermediate-Low Level after completing this two-year sequence, and may be eligible for Honors Level II Spanish or French.  

 

Spanish Connections: 

Students who are not ready to meet the time and intensity requirements of a more rigorous standard Level I program, may complete the Spanish 

Connections alternate two-year program.  Because instruction and student performance outcomes are targeted at the Novice-Mid Level of 

Proficiency, students completing Spanish Connections can continue their study of world languages in Level I programs at the high school.  

Language acquisition during the first year of this two-year sequence is targeted at the ACTFL Novice-Low to Novice-Mid Performance Level, 

thereby preparing students to continue at the Novice-Mid Level during the second year of Spanish Connections. The students in this program will 

continue to learn the basic elements of the Spanish language with an emphasis on communication skills for learner performance in the Novice range. 
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World Language Standards 

The district’s world languages curriculum reflects the latest research on second language acquisition and best practice for instructional 

methodologies and assessment. The New Jersey Student Learning Standard for World Languages is not grade-level specific. Rather, the standard 

and cumulative progress indicators delineate expectations for acquisition of a second language based on the American Council on the Teaching of 

Foreign Languages (ACTFL) proficiency guidelines and the National World-Readiness Standards for Learning Languages. These guidelines 

outline levels of performance and proficiency that can be realistically achieved depending upon the amount of instructional time, frequency, and 

number of years devoted to the study of a world language during a student’s elementary, middle and high school education. This impacts the degree 

of proficiency that we can expect learners to achieve. The standard for world languages establishes that all New Jersey students will achieve the 

Novice-High Level of proficiency by the time they graduate high school. The standard emphasizes three communicative modes that place primary 

emphasis on the context and purpose of the communication,  

 

NJ Student Learning Standards: Standard 7.1 World Languages 

All students will be able to use a world language in addition to English to engage in meaningful conversation, to understand and interpret spoken 

and written language, and to present information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures. 

Through language study, they will make connections with other content areas, compare the language and culture studied with their own, and 

participate in home and global communities. 

World Language Novice-Mid Cumulative Progress Indicators 

Interpretive Mode (A) 
Students understand and interpret within the appropriate cultural context spoken and written communication. Examples of “one-way” reading or 

listening include the cultural interpretation of texts, movies, radio and television broadcasts, and speeches. Interpretation requires higher-level 

comprehension because it implies the ability to read or listen “between the lines.” 

7.1.NM.A.1  Recognize familiar spoken or written words and phrases contained in culturally authentic materials using electronic information sources related 

to targeted themes.   

7.1.NM.A.2  Demonstrate comprehension of simple oral and written directions, commands, and requests through appropriate physical response. 

7.1.NM.A.3  Recognize a few common gestures and cultural practices associated with the target culture. 

7.1.NM.A.4  Identify familiar people, places, and objects, based on simple oral and/or written descriptions. 

7.1.NM.A.5  Demonstrate comprehension of brief oral and written messages using age- and level-appropriate, culturally authentic materials on familiar topics. 
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Interpersonal Mode (B) 

Students engage in direct oral and/or communication. Examples involving “two way” interactive communication are conversing face to face or 

exchanging written information. 

  7.1.NM.B.1  Use digital tools to exchange basic information at the word and memorized-phrase level related to self and targeted themes. 

7.1.NM.B.2  Imitate appropriate gestures and intonation of the target culture/language during greetings, leave-takings and daily interactions. 

7.1.NM.B.3  Imitate appropriate gestures and intonation of the target culture/language during greetings, leave-takings and daily interactions. 

7.1.NM.B.4  Ask and respond to simple questions, make requests, and express preferences using memorized words and phrases. 

  7.1.NM.B.5   Exchange information using words, phrases, and short sentences practiced in class on familiar topics or on topics studied in other content area. 

Presentational Mode (C) 
Students present, through oral and/or written communications, information, concepts and ideas to an audience of listeners or readers with whom 

there is no immediate personal contact. Examples of this “one-to-many” mode of communication are making a presentation to a group of writing 

an article for the school newspaper. 

7.1.NM.C.1  Use basic information at the word and memorized-phrase level to create a multimedia-rich presentation on targeted themes to be shared virtually 

with a target language audience. 

7.1.NM.C.2  Imitate, recite, and/or dramatize simple poetry, rhymes, songs and skits. 

7.1.NM.C.3  Copy/write words, phrases, or simple guided texts on familiar topics. 

7.1.NM.C.4  Present information from age- and level-appropriate, culturally authentic materials orally or in writing. 

7.1.NM.C.5  Name and label tangible cultural products and imitate cultural practices from the target culture. 

7.1.NH.C.5  Name and label tangible cultural products and imitate cultural practices from the target culture. 

World Language Novice-High Cumulative Progress Indicators 

Interpretive Mode (A) 
Students understand and interpret within the appropriate cultural context spoken and written communication. Examples of “one-way” reading or 

listening include the cultural interpretation of texts, movies, radio and television broadcasts, and speeches. Interpretation requires higher-level 

comprehension because it implies the ability to read or listen “between the lines.” 

7.1.NH.A.1  Recognize familiar words and phrases, understand the main idea, and infer the meaning of some highly contextualized,unfamiliar spoken or 

written words in culturally authentic materials using electronic information and other sources related to targeted themes. 

7.1.NH.A.2  Demonstrate comprehension of a series of oral and written directions, commands, and requests through appropriate physical response. 

7.1.NH.A.3  Recognize some common gestures and cultural practices associated with target culture(s). 

7.1.NH.A.4  Identify people, places, objects, and activities in daily life based on oral or written descriptions. 
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7.1.NH.A.5  Demonstrate comprehension of short conversations and brief written messages on familiar topics. 

7.1.NH.A.6  Reserved (now included in 7.1.NH.A.1) 

7.1.NH.A.7  Occasionally infer the meaning of a few unfamiliar words in highly contextualized situations.   

7.1.NH.A.8  Identify some unique linguistic elements in English and the target language.  

Interpersonal Mode (B) 

Students engage in direct oral and/or communication. Examples involving “two way” interactive communication are conversing face to face or 

exchanging written information. 

7.1.NH.B.1  Use digital tools to exchange basic information by recombining memorized words, phrases, and sentences on topics related to self and targeted 

themes.  

7.1.NH.B.2  Give and follow a series of oral and written directions, commands, and requests for participating in age- and levelappropriate classroom and 

cultural activities.  

7.1.NH.B.3  Imitate appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language during daily interactions. 

7.1.NH.B.4  Ask and respond to questions, make requests, and express preferences in various social situations. 

  7.1.NH.B.5  Converse on a variety of familiar topics and/or topics studied in other content areas.  

Presentational Mode (C) 
Students present, through oral and/or written communications, information, concepts and ideas to an audience of listeners or readers with whom 

there is no immediate personal contact. Examples of this “one-to-many” mode of communication are making a presentation to a group of writing 

an article for the school newspaper. 

7.1.NH.C.1  Recombine basic information at the word and sentence level related to self and targeted themes to create a multimedia-rich presentation to be 

shared virtually with a target language audience.  

7.1.NH.C.2  Create and present brief messages, poems, rhymes, songs, short plays, or role-plays using familiar vocabulary orally or in writing.  

7.1.NH.C.3  Describe in writing people and things from the home and school environment.  

7.1.NH.C.4  Tell or retell stories from age- and level-appropriate, culturally authentic materials orally or in writing.   

7.1.NH.C.5  Tell or write about cultural products associated with the target culture(s) and identify how the products and practices are derived from the 

cultural perspectives.  

 

NATIONAL WORLD-READINESS STANDARDS FOR LEARNING LANGUAGES 

Communication 

Communicate effectively in more than one language in order to function in a variety of situations and for multiple purposes  
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● Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or written conversations to share information, reactions, 

feelings, and opinions. 

● Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or viewed on a variety of topics. 

● Presentational Communication: Learners present information, concepts, and ideas to inform, explain, persuade, and narrate on a variety of topics 

using appropriate media and adapting to various audiences of listeners, readers, or viewers. 

Cultures 

Interact with cultural competence and understanding  

● Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain, and reflect on the relationship between the practices 

and perspectives of the cultures studied. 

● Relating Cultural Products to Perspectives: Learners use the language to investigate, explain, and reflect on the relationship between the products and 

perspectives of the cultures studied. 

Connections 

 

Connect with other disciplines and acquire information and diverse perspectives in order to use the language function in academic and career- related 

situations 

● Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines while using the language to develop critical thinking 

and to solve problems creatively. 

● Acquiring Information and Diverse Perspectives: Learners access and evaluate information and diverse perspectives that are available through the 

language and its cultures. 

Comparisons 

Develop insight into the nature of language and culture in order to interact with cultural competence  

● Language Comparisons: Learners use the language to investigate, explain, and reflect on the nature of language through comparisons of the language 

studied and their own. 

● Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the concept of culture through comparisons of the cultures 

studied and their own. 

Communities 

Communicate and interact with cultural competence in order to participate in multilingual communities at home and around the world 

● School and Global Communities: Learners use the language both within and beyond the classroom to interact and collaborate in their community and 

the globalized world. 
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● Lifelong Learning: Learners set goals and reflect on their progress in using languages for enjoyment, enrichment, and advancement. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

WORLD LANGUAGES PERFORMANCE LEVELS 

American Council on the Teaching of Foreign Languages (ACTFL) Learner Range Descriptions 
 

         LEVEL 
(Approximate Grades) 

              STUDENT PERFORMANCE OUTCOMES 
At this level, it is expected that students 

can: 

                        CONTENT 
Content includes some combination of the following 

topics: 



 

8 

  Novice-Low/Mid 
 

•Spanish-Grades K-5 

•Spanish/French 

 

Exploratory-Grade 6 
•Spanish Connections 

- Grades 7-8 

•French - Grades 7-8 

•Spanish - Grades 7-8 

▪  Use short sentences, learned words and phrases, and simple  

       questions and commands when speaking and writing 

▪  Understand some ideas and familiar details presented 

in clear, uncomplicated speech when listening 

▪  Understand short text enhanced by visual clues when reading 

▪  Communicate effectively with some hesitation and errors 

which do not hinder comprehension 

▪  Imitate culturally acceptable behavior used in the content 

       examples 

▪  The self: family, friends, home, rooms,   

       health, school, schedules, leisure activities,  

       likes and dislikes, clothes, and pets and  

       animals 

▪  Beyond self: geography, directions, 

buildings and monuments, weather and 

seasons, symbols, cultural and historical 

figures, colors, numbers, days, dates, 

months, time, food and customs, 

transportation 
 

 

      Novice-High 
 

 

•Spanish-Grades 7-8 

•French - Grade 8 

▪  Use and understand learned expressions, sentences, and strings of 

sentences, questions and polite commands when speaking and 

listening. 

▪  Create simple paragraphs when writing 

▪  Understand important ideas and some details in highly 

contextualized authentic texts when reading 

▪  Demonstrate increasing fluency and control of vocabulary 

▪  Show no significant pattern of error when performing 

functions at the novice-low level 

▪  Communicate effectively with some pattern of error, which may 

interfere slightly with comprehension of functions performed at 

this level 

▪  Understand oral and written discourse, with few errors in 

comprehension when reading 

▪  Imitate culturally appropriate behavior when working with the 

functions at this level 

 

 

 

▪  The self: family, friends, home, rooms, 

health, school, schedules, leisure 

activities, likes and dislikes, shopping, 

clothes, prices, sizes and quantity, and 

pets and animals 

▪  Beyond self: geography, topography, 

directions, buildings and monuments, 

weather and seasons, symbols, cultural and 

historical figures, places and events, 

numbers, time, food and customs, 

transportation, travel, and professions and 

work 
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Intermediate-Low 
 

 

•Spanish - Grade 8 

▪  Use strings of sentences when speaking 

▪  Understand most spoken language when the message is 

deliberately and carefully conveyed by a speaker accustomed 

to dealing with learners 

▪  Create simple paragraphs when writing 

▪  Acquire knowledge and new information from comprehensive, 

authentic texts when reading 

▪  Tend to become less accurate as the task or message 

becomes more complex and some patterns of error may 

interfere with meaning 

▪  Generally choose appropriate vocabulary for familiar topics, 

but as the complexity of the message increases, there is 

evidence of hesitation and grouping of words, as well as 

patterns of mispronunciation and intonation 

▪  Generally use culturally appropriate behavior in social situations 

▪  Are able to understand and retain most key ideas and some 

supporting detail when reading and listening 

 

 

 

 

 

 

▪  History, art, literature, music, current affairs, 

and civilization with an emphasis on 

significant people and events in these fields 

▪  Career choices, the environment, and social 

issues 

 

 

 

 

 

 

 

 

 

21ST CENTURY LIFE AND CAREER SKILLS, TECHNOLOGY, AND RELATED CURRICULAR STANDARDS ADDRESSED  
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Technology Standards 21st Century Skills and Career Ready Practices 

● 8.1.8.A.1 Demonstrate knowledge of a real world problem using digital 

tools. 

● 8.1.8.A.2 Create a document (e.g. newsletter, reports, personalized learning 

plan, business letters or flyers) using one or more digital applications to be 

critiqued by professionals for usability. 

● 8.1.8.A.3 Use and/or develop a simulation that provides an environment to 

solve a real world problem or theory.  

● 8.1.8.B.1 Synthesize and publish information about a local or global issue or 

event (ex. telecollaborative project, blog, school web). 

● 8.1.8.C.1 Collaborate to develop and publish work that provides perspectives 

on a global problem for discussions with learners from other countries. 

● 8.1.8.D.1 Understand and model appropriate online behaviors related to 

cyber safety, cyber bullying, cyber security, and cyber ethics including 

appropriate use of social media. 

● 8.1.8.D.3 Demonstrate an understanding of fair use and Creative Commons 

to intellectual property. 

● 8.1.8.D.5 Understand appropriate uses for social media and the negative 

consequences of misuse. 

● 8.2.8.B.2 Identify the desired and undesired consequences from the use of a 

product or system. 

● CRP1. Act as a responsible and contributing citizen and employee. 

● CRP2. Apply appropriate academic and technical skills. 

● CRP4. Communicate clearly and effectively and with reason.  

● CRP5. Consider the environmental, social and economic impacts of 

decisions. 

● CRP6. Demonstrate creativity and innovation.  

● CRP7. Employ valid and reliable research strategies.  

● CRP8. Utilize critical thinking to make sense of problems and persevere in 

solving them.  

● CRP9. Model integrity, ethical leadership and effective management. 

● CRP10. Plan education and career paths aligned to personal goals. 

● CRP11. Use technology to enhance productivity. 

● CRP12. Work productively in teams while using cultural global competence. 

Reading/Writing Literacy 

English/Language Arts: Reading-Foundational Skills (K-5) - reinforce morphology (Spanish/French word origins) for commonly used/heard words in the 

English language  

Correlation chart to ELA standards 

 

 

 

 

Grade 6 – Introduction to French Exploratory 

https://www.actfl.org/sites/default/files/news/AligningCCSSLanguageStandards.pdf
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Scope and Sequence 

6th Grade Exploratory French 

Timeline Estimated Instructional Time Unit 

1 marking period 9 weeks (45 days) Essentials (Greetings/Farewells, Letters/Sounds, Colors, Numbers, Calendar, Weather, 
School, Questions, Personal Information, Culture, Geography) 

 

 

World Languages –  FRENCH – Grade 6 Exploratory Instructional Time: Five Weeks of Daily Instruction 

Description: This is a nine- week introduction to French for 6
th

 grade students. 

Essential Questions:   
Why learn French?  

Why study French culture? 

Enduring Understanding:  
Learning French leads to a better understanding of one’s own language, increases vocabulary 

and aids in cultural knowledge and understanding of our modern world of travel and French 

influence on American culture. 

Instructional 

Objectives 

Vocabulary 

and 

Grammar 

Instructional Activities Assessment 

Evidence 

Cultural/Content Connections 

Interpretive: 
◻ Use simple 

greetings, 

expressions, and 

courtesies 

◻ Choose a French 

name 

◻ Understand and 

pronounce the 

French alphabet. 

◻ Identify the 

numbers 1 -60 in 

French. 

◻ Recognize days of 

the week, months 

Vocabulary: 
◻ Greetings 

◻ Cognates 

◻ Expressions 

◻ Recognition 

of formal 

vs. informal 

use 

◻ Numbers  

◻ Colors 

◻ Days 

◻ Months 

◻ Seasons 

◻ Classroom 

Objects 

◻ Teacher spells students’ names and 

they signal teacher when their name is 

spelled. 

◻ Role-play basic gestures, greetings 

and expressions  

◻ Engage learners in number activities 

that support auditory, visual and 

tactile learning styles. 

◻ Reinforce  vocabulary by asking 

students to identify the above-

mentioned vocabulary. 

◻ “Simon-Dit” activity to use and 

reinforce classroom commands and 

objects. 

◻ Have students use the Smartboard to 

◻ Student correctly 

states his name 

and introduces 

classmates using 

appropriate 

vocabulary and 

pronunciation. 

◻ Identify and 

pronounce 

numbers zero 

through 30, and 

spell numbers zero 

through 10. 

 

◻ Comprehensible 

Cultural Connections: 

◻ French greetings 

◻ Cultural differences between the U.S. and 

France. 

◻ Multimedia use of technologies to present 

France and French countries 

 

 

Content Connections: 

◻ Importance of French language relating to 

Francophone countries and the world 

◻ Relevance of French speaking 

community in the US. And Canada 

◻ Influence of French culture and history in 

America 
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of the year, and the 

names of seasons. 

◻ Recognize and 

follow classroom 

commands. 

◻ Show cultural 

interaction in 

greetings and 

gestures. 

◻ Identify and use 

colors, in French 

◻ Identify and 

describe basic 

geographical 

features of France 

and its surrounding 

countries. 

◻ Be aware of the 

Francophone 

World. 

 

Interpersonal: 
◻ Interact with peers 

through greetings, 

introductions, 

gestures, and 

simple 

conversations. 

◻ Address others 

using tu or vous 

appropriately. 

◻ Listen and respond 

to French 

imperatives given. 

◻ Collaborate with 

peers to develop an 

understanding of 

numbers and 

alphabet, in French 

Grammar: 
◻ Vous vs. Tu 

forms of 

subject 

pronouns 

◻ Recognizing 

Imperatives 

◻ Correct 

spelling and 

pronunciatio

n numbers, 

days, 

months, and 

seasons. 

identify and properly place names of 

France’s bordering countries, bodies 

of water, mountains and principal 

rivers. 

◻ Students listen to short passages that 

are composed mostly of cognates, and 

identify the general subject matter. 

◻ As a “do now” activity, have students 

announce and/or write the day and 

date, and the weather at the beginning 

of the period. 

◻ Hand out pieces of colored paper and 

have students pick up the appropriate 

slip of paper as the color is 

announced.  Later, have them call out 

the colors independently and write out 

the color names. 

◻ Play a modified version of the game 

“Battleship” using colors and letters in 

French 

◻ Play Tic Tac Toe boards set up with 

numbers and colors. Once students 

identify the correct number and color, 

they will have to answer the question 

pertaining to their square. 

◻ Perform a skit using puppets or other 

manipulatives to greet and take leave 

of their friends on the first day of 

school.  Incorporate the use of “tu” vs. 

“vous” as part of the lesson.  

◻ Play online Jeopardy game that 

reinforces all the subjects covered in 

the course.  

◻ Modeling pronunciation of French 

sounds, using numbers as a starting 

point. Having students pronounce new 

words after they have learned to 

associate vowel sounds with their 

written form. 

pronunciation of 

greetings and 

salutations 

vocabulary. 

◻ Calling out letters 

in French that 

spell unknown 

words, to check 

aural 

comprehension of 

the alphabet. 

◻ Matching quiz on 

placement of 

France’s 

geographical 

features. 

◻ Writing out 

numbers zero to 

ten. 

◻ Quiz in which 

students must 

write the names of 

colors that are 

posted on the 

board. 

◻ Match pictures 

representing 

holidays to their 

correct months. 

◻ Authentic greetings and salutations 

among native speakers. 
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Presentational: 
◻ Perform 

conversational 

skits. 

◻ Pronouncing 

French words 

according to rules 

of phonics. 

◻ Present 

understanding of 

colors and numbers 

through inter-group 

activities 

 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 

 

 

 

 

 

 

 

 

GRADES 7 and 8 – FRENCH I 

 
 

Scope and Sequence 

Year 1 - 7th Grade French 
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Timeline Estimated Instructional Time Unit 

Sept-Oct 4-6 weeks Unit 1 Salut! 

Oct-Dec 6-8 weeks Unit 2 Aimer ou n’aimer pas? 

Dec-Feb 6-8 weeks Unit 3 Vous et Votre Famille  

Feb-April 6-8 weeks Unit 4 Les subjets et les achats 

April-June 6-8 weeks Unit 5 Les Loisirs  

Year 2 - 8th Grade French 

Timeline Estimated Instructional Time Unit 

Sept-Oct 6-8 weeks Unit 6 Dejeunons-nous! and 7th grade refresher   

Oct-Dec 6-8 weeks Unit 7 Faisons Les Achats!  

Dec-Feb 6-8 weeks Unit 8 Chez Vous 

Feb-April 6-8 weeks Unit 9 Au Centre Ville  

April-June 6-8 weeks Unit 10 Bon Voyage!      

 
       

COURSE: French I – Grades 7 and 8 Instructional Time:  

36 weeks Year I in Grade 7; 36 weeks Year 2 in Grade 8; daily instruction 

Description: This is a two-year sequence of instruction targeting performance at the Novice-High Level of Proficiency. 

World Languages – FRENCH I  Unit 1 Instructional Theme: Salut! 

Essential Questions:   
Why learn French?  

Why study French culture? 

Enduring Understanding:  
Learning French leads to a better understanding of one’s own 

language, increases vocabulary and aids in cultural knowledge and 

understanding of our transient world and French influence on 

American culture. 
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Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 
 

Interpretive: 
◻ Use simple greetings, 

expressions, gestures, and 

courtesies. 

◻ Identify the numbers 1 -100 and 

to spell 1-30 in French. 

◻ Identify subject and verb 

sentence structure. 

◻ Identify classroom objects 

follow classroom commands. 

◻ Identify and use definite and 

indefinite articles. 

◻ The verb avoir will be 

expressed in the present tense. 

◻ Students will show cultural 

interaction in greetings and 

gestures. 

◻ Use interrogative and 

imperative sentences. 

 

Interpersonal: 
◻ Interact with peers through 

greetings, introductions, 

gestures, and simple 

conversations. 

◻ Listen and respond to French 

imperatives given. 

◻ Respond to interrogatives in 

French.  

 

Presentational: 
◻ Perform conversational skits. 

◻ Create oral and written 

compositions about themselves. 

 

Vocabulary: 
◻ Greetings 

◻ Expressions 

◻ Gestures 

◻ Correct use of formal 

and informal you 

◻ Numbers  

◻ Age 

◻ Classroom items 

 

Grammar: 
◻ Sentence structure 

◻ Interrogative words 

◻ Subject Pronouns 

◻ Verb – avoir 

◻ Indefinite and 

definite articles 

◻ Imperatives 

◻ Plural nouns 

◻ Negation 

 

◻ Teacher spells students’ names and 

they signal teacher when their name 

is spelled. 

◻ Role-play basic gestures, greetings 

and expressions  

◻ Engage learners in number activities 

that support auditory, visual and 

tactile learning styles. 

◻ Reinforce interrogative vocabulary 

by asking students to identify 

various classroom objects. Qu’est-ce 

que c’est…?  

◻ “Simon-Dit” activity to use and 

reinforce classroom commands. 

◻ Use of conjugate table to express the 

verb avoir. 

◻ Create sentence structure 

pronoun/verb combination through 

role modeling. 

◻ Identify use of gender by use of 

classroom vocabulary 

◻ Grammar drills of articles and their 

genders. 

 

 

◻ Student correctly 

identifies name and 

introduces classroom 

colleagues using 

appropriate 

vocabulary, 

pronunciation and 

gestures. 

◻ Pronounce, spell and 

identify numbers 1 

through 30. 

◻ Create a short 

composition about self 

using avoir 

◻ Match classroom 

objects to their correct 

genders through oral 

and written means.  

 

Cultural 

Connections: 
◻ French  

interaction 

greetings 

◻ Cultural 

gestures 

◻ Role of 

Alliance- 

francaise 

 

Content 

Connections: 
◻ Importance of 

French 

language 

relating to 

Francophone 

countries 

◻ Relevance of 

French speaking 

community in 

the US. 

 

 

 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 
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World Languages – FRENCH I  Unit 2 Instructional Theme: Aimer ou n’aimer pas? 

Essential Question:  
 

How do my interests contrast to my French counterparts? 

Enduring Understanding:  
It is important to be able to express yourself in a conversation. One way of doing this 

is by expressing likes and dislikes with peers. Additionally, it is important to 

compare our cultural interests to our French counterparts. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 
 

Interpretive: 
◻ To express different activities and 

objects 

◻ Examine and apply the er verb endings 

◻ Conjugate the verb aimer  

◻ Make the negative form in a sentence 

 

Vocabulary: 
◻ Sports  

◻ Places to go 

◻ Activities 

 

Grammar: 

 

◻ Oral and written expressions 

of likes and dislikes 

◻ Prepare a personal poster of 

self and interests  

◻ Two way conversations about 

personal interests 

 

◻ Two way conversations 

use appropriate 

vocabulary, demonstrate 

proper verb usage, and 

demonstrate a true 

conversation. 

 

Cultural connections: 
◻ Compare French 

and American  

sports 

◻ Compare teens’ 

activities, hobbies, 
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structure 

◻ Review definite articles and gender of 

new vocabulary 

◻ Identify the irregular plurals  

◻ Examine folk and traditional dances 

◻ Discuss French sports 

◻ Discuss preferences of sports and 

activities in the target language 

◻ Develop the contractions, where 

appropriate  

 

Interpersonal: 
◻ Learn classmates’ likes and dislikes 

through two-way communication. 

◻ Use discussion techniques. 

 

Presentational: 
◻ Communicate thoughts or opinions 

through the target language to a target 

audience both orally and in writing. 

◻ Conjunctions 

◻ Contractions 

◻ Pronouns 

◻ Conjugate the 

verb to like 

◻ Make the 

negative 

◻  Subject and 

verb agreement 

◻ Nouns with 

definite articles  

 

 

 

 

◻ Practice and perform folk 

dances as a means of 

understanding the culture from 

which the dance originated 

◻ Chart  er verb endings 

◻ Create table for contractions 

with  a 

◻ Sentence structure drills 

◻ Provide students with 

opportunities to follow a 

monologue and/or a dialogue 

and answer questions to 

monitor listening 

comprehension 

◻ Create a pen pal letter in the 

target language 

◻ Assess student’s oral 

communication through 

their ability to use 

appropriate vocabulary, 

proper pronunciation, 

and effectively 

communicate their 

thoughts. 

◻ Students answer 

questions using the 

correct verb and 

appropriate vocabulary 

◻ Accurately expresses 

likes and dislikes in a 

complete sentence 

◻ Proper pronunciation of  

liaison 

and sports to their 

French counterparts 

◻ Teach about 

traditional dances  

 

Content Connections: 
◻ Importance of sports 

in French countries 

and U.S. 

◻ Compare teenager 

clubs, theater, 

cinema, and dance 

in France and U.S. 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 

 

World Languages – FRENCH I  Unit 3 Instructional Theme: Vous et Votre Famille  

Essential Question:            
How can one express a complex concept, such as families, using simple 

terms? 

Enduring Understanding:               
People of one culture may make assumptions about other cultures based 

on their own attitudes and reflections. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment 

Evidence 

Cultural/Content 

Connections 
Interpretive: 
◻ Identify family members and other 

relatives  

◻ Ask about someone else’s family  

◻ Conjugate the verb etre  

◻ Construct agreement of adjectives  

◻ Identify and use the possessive 

adjective forms to show ownership 

◻ Characterize  friends and family 

 

Vocabulary: 
◻ Family/relativ

es 

◻ Adjectives of 

traits 

 

Grammar: 
◻ Agreement of 

◻ Interview a peer in the class to gather 

information about his/her family as a 

means for a presentation 

◻ Create a poster of a real or fictional 

family tree that emphasizes the 

vocabulary and grammar skills 

associated within the unit 

◻ Portrait  drawn by the given  oral 

description 

◻ Oral and written 

assignments 

demonstrate that 

the student is able 

to use new 

vocabulary, 

correct verb 

forms, appropriate 

use of adjectives, 

 

Cultural Connections: 
◻ Discussion of cultural 

differences and 

similarities of family 

life between France 

and U.S. 

◻ French and Canadian 

holidays and customs 
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members  using adjectives and 

possessive adjectives 

◻ Identify and use the contractions of de  

Interpersonal: 
◻ Ask about and describe someone  

◻ Ask for and give your opinions  

◻ Ask about someone else’s family  

◻ Use vocabulary about the family in 

order to correspond with their own 

family members 

Presentational: 
◻ Create a real or fictional family tree to 

demonstrate understanding of unit 

vocabulary and possessive adjectives. 

◻ Interview  a fellow student and be 

able to relay the information to the 

class in French 

regular 

adjectives 

◻ Agreement of 

irregular 

adjectives 

◻ Agreement of 

plural 

adjectives in a 

sentence 

◻ Conjugation 

of the verb 

etre 

◻ Possessive 

adjectives 

◻ Contractions 

of  de 

◻ C’est vs. il/elle 

est 

◻ Conjugation chart of etre 

◻ Adjective chart showing agreement 

with masculine/feminine and plural 

◻ Adjective poster of famous people  or 

about a TV show that emphasizes the 

use of regular, irregular, and 

possessive adjectives, as well as the 

use of the verb etre, contractions using 

de, and the phrases C’est and Il/Elle 

est. 

◻ Grammar exercises for reinforcement 

◻  Develop a written description of a 

family and characterize them in the 

target language using new vocabulary 

◻ Examine French holidays, highlighting 

the customs associated with each. 

and appropriate 

diction. 

◻ Teacher observes 

of student 

conversations in 

the target 

language includes 

appropriate 

responses to 

questions, 

effective use of 

vocabulary and 

grammar 

structures, and 

appropriate 

diction. 

are examined. 

◻ Become acquainted 

with our close French 

neighbor, Canada 

 

Content Connections: 
◻ Language Arts -

French proverbs vs. 

English 

Word Study-

Vocabulary 

(morphology; words 

with French origins) 

◻ Health - Social norms 

of families 

◻ Visual/Performing 

Arts: French artists 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 

  

World Languages – FRENCH I  Unit 4 Instructional Theme: Les subjets et les achats  

Essential Question:   
What strategies do I need to communicate in linguistically and culturally 

accurate ways? 

Enduring Understanding:   
The content of the world languages classroom enhances the entire 

learning experience. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 
Interpretive: 
◻ Recognize subjects in 

school 

◻ Develop opinions 

related to school 

◻ Inquire about and buy 

something 

◻ Tell time in French 

 

Interpersonal: 
◻ Talk about classes and 

 

Vocabulary: 
◻ Terms for telling 

time 

◻ School Subjects 

◻ Days of the week 

◻ Adjectives as nouns 

◻ Shopping terms 

◻ Terms for the times 

of day, ex. Après-

midi 

◻ Role-play  shopping for 

items as a customer and 

market keeper 

◻ Written and oral 

presentations using new 

vocabulary and expressions 

◻ Use of clocks within the 

classroom to practice telling 

the time. 

◻ Written and/or oral 

descriptions for people and 

◻ Oral assessment of students based 

upon their ability to use 

appropriate vocabulary, correct 

conjugation of the verb, proper 

diction, and well-formed 

sentences. 

◻ Conjugation verb charts 

demonstrate the students’ 

understanding of irregular and 

regular verb patterns. 

◻ Complete Sequence graphics 

 

Cultural Connections: 
◻ Compare and contrast 

shopping abroad to 

shopping at home. 

◻ Compare/Contrast 

French education vs. 

U.S. from elementaire  

a universite 

◻ Use appropriate 

gestures and body 



 

19 

subjects 

◻ Answer written and oral 

questions in French  

◻ Give and ask opinions 

based upon different 

prompts 

◻ Describe a fictional 

shopping spree 

◻ Dialogues in which they 

are purchasing items in 

a open air  market 

situation 

 

Presentational: 
◻ Present class schedules 

with appropriate times 

 

Grammar: 
◻ Conjugate re verbs, 

plus  ger  / cer 

◻ Le with the days of 

the weeks 

◻ Use the verb preferer 

and acheter 

◻ Agreement of 

numbers 

◻ Use irregular verb – 

manger 

what they are doing either 

within pictures, videos, or 

fictionalized accounts  

◻ Play Bravo (Bingo) with the 

numbers in French 

◻ Develop Conjugation Charts 

for the verbs being studied. 

◻ Role-play the buying and 

selling of school supplies 

 

 

demonstrate the students’ ability 

to translate a scenario, recreate it 

in the correct sequence, and 

describe the events in French.  

◻ Accurate completion of a school 

schedule of classes and the correct 

times in French  

◻ Ecriture (writing) assignment uses 

appropriate vocabulary, grammar, 

and sentence structure to 

demonstrate understanding of the 

task at hand. 

◻ Responses to audio material 

demonstrates clear understanding 

of the material presented. 

language as 

demonstrated through 

the viewing of French 

etiquette lessons 

◻ Currency exchange 

rates 

 

Content Connections: 
◻ Importance of 

education and the 

government’s role in 

aid 

 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 

 

World Languages – FRENCH I  Unit 5 Instructional Theme: Les Loisirs  

Essential Question: 
How do the French spend their free time? 

 

Enduring Understanding: 
The study of the French language reflects and is influenced by the 

cultural activities in which it is found.  

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 
Interpretive: 
◻ Conjugate the verbs faire, venir 

(de), aller in the present tense. 

◻ Introduce use of verb tenses  future 

proche and passé recent. 

◻ Define an idiom and how it is used 

with faire. 

◻ Discuss games enjoyed by the 

French in their leisure time. 

 

Interpersonal: 
◻ Provide preferred leisure activities 

and ask about personal interests 

Vocabulary: 
◻ Sport and leisure 

activities using faire 

◻ Weather 

◻ Months of year 

◻ Seasons of the year 

◻ Vocabulary associated 

with asking when 

activities are done 

◻ Vocabulary associated 

with asking and telling 

about personal interests. 

◻ Places  

◻ Students create invitations 

to fellow classmates who 

in turn respond 

accordingly either orally or 

in writing. 

◻ Create weather visuals 

based upon descriptions 

posed. 

◻ Make a brochure 

promoting a summer camp 

in France listing all 

activities and appropriate 

vocabulary. 

◻ Observe student 

responses when asked 

questions using 

interrogative questions. 

◻ Correct use of verbs 

with special attention 

to endings and 

meanings. 

◻ Visual matching 

activities supporting 

vocabulary. 

◻ Composition 

concerning an 

Cultural Connections: 
◻ Compare and contrast 

leisure time activities 

in francophone 

countries and the U.S. 

◻ Discuss the cultural 

relevance of 

community 

involvement in 

outdoor activities. 

 

Content Connections:  
Health/Physical Ed: 
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◻ Extend, accept and refuse an 

invitation 

◻ Make plans and articulate personal 

use of free time within a dialogue. 

 

Presentational: 
◻ Share weather forecast with 

classmates using appropriate 

vocabulary. 

◻ Conduct small group question and 

answer discussions concerning 

upcoming weekend plans. 

◻ Idiomatic expressions 

using avoir. 

 

Grammar: 
◻ Conjugation of the 

irregular verbs faire, 

aller, venir 

◻ Identification and 

correct use of 

interrogative pronouns. 

◻ Adverbs 

◻ Futur Proche  and 

Passe Recent tenses 

◻ Identify classmates who 

enjoy certain sports and 

activities through 

descriptive oral responses. 

◻ Create visual illustrations 

depicting idioms and their 

meanings. 

upcoming special 

month, season and 

corresponding 

activities. 

◻ Stress the importance 

of physical activity 

and fitness in our 

society. 

◻ Necessity of activities 

which vary our daily 

routine for improved 

health and wellness. 

◻ Sports with French 

origins 

 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 

 

World Languages – FRENCH I  Unit 6 Instructional Theme: Dejeunons-nous!  

Essential Question: 
How do we offer accept and refuse food? 

How do we ask for and give an opinion? 

Enduring Understanding:  
Learning to order, accept and refuse food in French is an essential skill when 

studying French. It aids in the cultural study of the country, its language and its 

people. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 
Interpretive: 
◻ Identify vocabulary and terms 

associated with mealtimes at home 

and in restaurants. 

◻ Express “some” or “any” to indicate 

indefinite amounts. 

◻ Identify and correctly use of “ir” 

verbs in present tense: finir, grossir, 

choisir, reussir a, maigrir, grandir. 

◻ Identify and correctly use verb 

vouloir 

◻ Introduce verb prendre in the 

present tense. 

◻ Use the imperative form of ir, er 

and re verbs. 

Vocabulary: 
◻ Food and Drink 

◻ Place settings 

◻ Meal names 

◻ Hunger/Thirst 

◻ Various restaurant 

items 

 

Grammar: 
◻ Partitive 

◻ Verbs:finir, grossir, 

choisir, reussir a, 

maigrir, grandir, 

prendre 

◻ Imperative 

◻ Create a restaurant scene where 

students will work in groups to 

order and ask questions pertaining 

to their order. 

◻ Students familiarize themselves 

with ordering politely vs. 

impolitely in restaurant etiquette 

in role play situations: waiter vs. 

customer 

◻ Indicate how you feel after the 

meal using indicated –ir verbs. 

◻ Identify use of the imperative by 

teacher modeling (TPR) indicating 

formal/informal vs. singular/plural 

uses. 

◻ Teacher’s 

observations of 

restaurant role play 

activity providing 

feedback, where 

appropriate. 

◻ On-going correction 

and modification of 

pronunciation and 

gender agreement of 

vocabulary 

associated with 

ordering food. 

◻ Finite recognition of 

difference between 

Cultural Connections: 
◻ Compare and 

contrast the 

differences and 

similarities 

between the dining 

experiences in 

France and the U.S. 

◻ Importance of the 

traditional French 

meal to the history 

and culture of the 

country. 

 

Content Connections: 
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Interpersonal: 
◻ Inquire about food choices, order 

and give an opinion about food 

items. 

◻ Ask about prices and pay the check. 

Presentational: 
◻ Express aimerais and voudrais 

when ordering food. 

◻ Discuss and recognize various 

eating customs in the francophone 

world. 

 

 

 

◻ Act out several restaurant 

activities and students will 

indicate if this is a US/French 

activity. 

◻ Students interact and role play the 

conclusion of a meal, indicating 

satisfaction or dissatisfaction. 

◻ Use of conjugate table to 

introduce verb prendre and its 

correct use with food. 

prendre and 

commander. 

◻ Identify parts of 

whole using partitif 

reinforcement. 

◻ Order of traditional 

French meal and 

importance to 

overall health of 

the population. 

 

 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 

  

World Languages – FRENCH I  Unit 7 Instructional Theme: Faisons Les Achats!  

Essential Question: 
How can I express myself in France while shopping for clothes? 

What do we buy? 

How are past activities expressed in France? 

Enduring Understanding: Learning how to shop in France and other 

francophone countries increases our understanding of American and 

French consumption habits and the differences in the importance of 

fashion between our two cultures. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 

Interpretive: 

◻ Utilize and practice 

interrogative and 

demonstrative 

adjective usage. 

◻ Identify and use the 

past tense of regular 

and irregular verbs. 

◻ Present and correctly 

conjugate the verb 

mettre in the present 

tense 

Interpersonal: 

◻ Ask about and give 

prices 

Vocabulary: 

◻ Clothing: Formal and 

informal clothing  

◻ Asking and giving 

opinions and prices 

◻ Sports equipment 

◻ Jewelry and 

accessories 

Grammar: 

◻ Use of demonstrative 

adjectives with 

reference to genders. 

◻ Use of interrogative 

adjectives with 

reference to genders. 

◻ Verbs related to the 

shopping experience 

◻ Expressing regular and 

◻ Structured verb activities that utilize 

both present and past verb tenses. 

◻ Explore the various cultural shopping 

habits of the youth of Senegal. 

◻ Role playing question and answers 

employing shopping goods and 

services. 

◻ Devise timeline and decide which 

activities happened in the past and 

which are presently occurring. 

◻ Oral, auditory and written activities 

to expand vocabulary and expression. 

◻ Finite recognition of verb differences 

between mettre and porter. 

◻ Effective distinction 

between the correct 

use of the present 

and past tenses. 

◻ Ability to 

communicate in the 

marketplace. 

◻ Recognize 

importance and 

correct usage of 

demonstrative and 

interrogative 

adjectives with 

reference to gender 

and number. 

Cultural Connections: 

◻ Significance of 

Senegalese 

shopping habits, 

including 

bargaining, to the 

culture and 

economy of France. 

◻ Recognize 

traditional costumes 

from French-

speaking Africa. 

Content Connections: 

◻ Importance of 

shopping in France 
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◻ Make a purchasing 

decision 

◻ Discuss the fashion 

and lives of Senegal. 

Presentational: 

◻ Offer and ask for help  

◻ Ask for and give 

opinions 

 

irregular verbs in the 

past tense. 

◻ Introduce mettre in the 

present tense. 

◻ Effectively match 

appropriate pronoun 

and verb forms of 

mettre. 

and other 

francophone 

countries. 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 

  

World Languages – FRENCH I  Unit 8 Instructional Theme: Chez Vous 

Essential Question: 
Why learn French? 

Why study French culture? 

Enduring Understanding:  Studying the French language and culture leads to a 

greater understanding of one’s own language and culture as compared to others and 

why it is that people act and think in different ways. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 

Interpretive: 

◻ Identify vocabulary and 

terms associated with 

home activities and daily 

routines.  

◻ Utilize correct 

conjugations of verbs 

associated with daily 

activities. 

◻ Correctly identify and 

use prepositions to 

determine location.  

Interpersonal: 

◻ To ask for, give and 

refuse permission. 

◻ Tell how often you do 

things 

Vocabulary: 

◻ Nouns and verbs 

associated with home 
activities and daily 

routines  

◻ House and rooms   

◻ Frequency words tous, 

d’habitude,toujours, 
jamais 

◻ Adjectives describing a 

house 

◻ Location and 

prepositional  vocabulary 
Grammar: 

◻ Conjugate the irregular 

verbs pouvoir and devoir 
in the present tense. 

◻ Conjugate the irregular –

ir and –re verbs in the 

past tense. 
◻ Conjugate the present 

tense of the verbs 

dormir, sortir, and partir 

◻ Conjugate the verbs 

arriver, descendre, 
entrer, sortir, retourner, 

◻ Students will sketch their house 

and indicate the location of the 

key rooms using acquired 

vocabulary.  

◻ Students will describe their house 

to their classmates and students 

must recreate it. 

◻ Listen to the description of a 

student or classroom object and 

identify which object is being 

discussed. 

◻ Flashcard and relevant 

reinforcement activities to indicate 

proper conjugations of various 

verbs in both the present and past 

tenses. 

◻ Create an autobiography for a 

◻ Ability to answer 

questions using the 

correct form of an 

appropriate verb tense.  

◻ Observation of 

students maintaining a 

flowing dialogue 

concerning their daily 

activities and those of 

their family. 

◻ Correctly identifying 

the location of objects 

in the classroom when 

prompted.  

◻ Recognition of 

vocabulary and when 

the appropriate 

Cultural Connections: 

◻ Compare and 

contrast the 

differences and 

similarities between 

homes and rooms in 

francophone 

countries and those 

in the U.S. 

◻ Explain the varying 

importance of the 

roles that family and 

routine activities 

play in the lives of 

Americans and 

French. 
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◻ Describe a house 

◻ Determine location of 

household items 

◻ To ask the location of 

something 

Presentational: 

◻ Utilize the correct helping 

verb etre or aller with a 

proper verb infinitive to 

narrate a day in your life. 

monter, partir, rester, 

tomber, rentrer, mourir, 
naitre, (re)venire, 

devenir in the past tense 

using the verb etre. 
◻ Conjugate the verb 

nettoyer and other –yer 

stem verbs. 

week paying particular attention to 

the correct use of verbs in the past 

tense. 

◻ Role play conversations in which 

students ask each other questions 

about each other’s family. 

helping verb is 

needed. 

 

 

Content Connections: 

◻ Rhythm and degree 

of activity (past and 

present) in French 

society. 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 

  

World Languages – FRENCH I  Unit 9 Instructional Theme: Au Centre Ville 

Essential Question:  
How do we communicate in French in a typical downtown 

environment? 

What activities will we be expected to engage in? 

Enduring Understanding: The ability to be understood by asking and giving 

information and directions is essential to our understanding of different cultures, 

their people and their environments. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 
Interpretive: 

◻ Identify vocabulary and terms 

associated with a downtown 

shopping environment. 

◻ Introduce verbs voir, croire and 

connaitre in the past and present 

tense. 

◻ Clarify to students subtle 

differences between savoir and 

connaitre. 

◻ Express vocabulary associated with 

progressive events that occur in 

consecutive order. 

Interpersonal: 

◻ Ask for and give directions and 

information 

◻ Make requests of students using 

inversion form 

◻ Describe a typical day shopping 

Vocabulary: 

◻ Stores located 

downtown 

◻ Modes of 

transportation 
◻ Verbs associated with 

the downtown 

shopping experience. 

◻ Progressive 

vocabulary such as 
d’abord, ensuite,etc. 

◻ Vocabulary associated 

with a downtown 
shopping city 

environment including 

a post office, bank and 
pharmacy. 

◻ Vocabulary associated 

with giving and asking 

for directions and 
information 

◻ Vocabulary associated 

with making and 

responding to a 

◻ Students will create a fictional 

downtown environment. Using 

manipulatives such as buses, 

bikes, taxis, cars, etc. they will 

navigate their way through the 

downtown shopping area. 

Activities include giving and 

receive directions and 

information while making 

requests of their own. 

◻ Listen to a native speaker go 

about their day and draw 

interpretations concerning their 

activities. 

◻ Role play conversations in which 

the correct use of savoir and 

◻ Ability to distinguish 

subtle difference in 

meaning between 

verbs connaitre and 

savoir through 

student sentence 

strip activity. 

◻ Monitor 

comprehension of 

oral and written 

exercises to gauge 

student performance. 

◻ Correctly utilize 

appropriate nouns 

learned in chapter to 

those stores best 

Cultural Connections: 

◻ Stress the similarities 

and differences 

between downtown 

planning and the use of 

public transportation in 

France and the U.S 

◻ Students should 

recognize that modes 

of transportation not 

requiring fuel have 

always been a priority 

of French city 

planners. 

◻ Importance of 

traditional music and 

art to downtown 

French communities. 
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downtown including stops and 

activities along the way. 

Presentational: 

◻ Design a downtown environment 

and give directions which navigate 

a tourist through the city. 

◻ Discuss and recognize the 

important activities representing a 

typical downtown environment. 

 

request 

Grammar: 
◻ Irregular verb voir in 

the present and past 

tense 

◻ Irregular verbs savoir 

and connaitre in the 
present and past tense. 

◻ Use of inversion when 

asking a question 

connaitre is stressed in a bank, 

pharmacy, library, etc. 

◻ Using voir, identify things and 

activities observed in a 

downtown environment. 

◻ Ask questions about classmate’s 

typical shopping day using 

inversion. 

associated with them 

through the use of 

classroom visuals. 

◻ Short conversational 

proficiency 

assessments. 

Content Connections: 

◻ Ability to critique and 

possibly improve 

American city planning 

by studying France’s 

methods in this area. 

 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 

 

World Languages – FRENCH I  Unit 10 Instructional Theme: Bon Voyage! 

Essential Question: 
How will we travel throughout France? 

How do we ask for and receive travel information? 

Enduring Understanding:  
World travel supports our understanding of other languages, people and cultures of 

the world and establishes our sense of a global community. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 
Interpretive: 

◻ Identify vocabulary associated 

with travel in France. 

◻ Understand the concept of an 

idiom and how they are used 

with the verb faire in French. 

◻ Correctly conjugate family of 

appeler verbs and identify 

their uses. 

◻ Finite recognition of gender of 

countries and their appropriate 

prepositional use. 

Interpersonal: 

◻ Give and receive advice 

concerning travel options 

◻ Ask for and obtain information 

necessary to travel in France. 

◻ Buy travel tickets and make a 

transaction. 

Presentational: 

◻ Present and discuss 

information required for 

Vocabulary: 

◻ Hotel reception 

check-in 

◻ Hotel room 

descriptors 

◻ Vocabulary 

associated with 

giving advice and 

obtaining travel 

information 

◻ Train travel  

◻ Vocabulary 

associated with 

asking for train travel 

information 

◻ Parts of speech 

associated with 

travel. 

◻ Vocabulary 

associated with 

buying travel tickets 

and making a 

transaction 

Grammar: 

◻ Facilitate role-playing 

activities in which students 

work in groups to create the 

vacation of their dreams. 

◻ Research the significance of 

souvenirs related to the trip. 

◻ Students share travel 

experiences with classmates, 

in French. 

◻ Create a travel brochure as if 

you are a travel company 

promoting a train tour 

through Europe including 

hotel reservations and 

excursions. 

◻ Reading and writing 

activities based on travel. 

◻ Using a variety of arts and 

◻ Webquest responses 

demonstrate students’ ability 

to analyze information related 

to travel and determine the 

best way to travel to different 

destinations. 

◻ Sentence strips compare and 

contrast the patterns in using 

present vs. past tense. 

◻ Postcard provides information 

about the place visited, 

important facts about the 

location, and uses appropriate 

vocabulary and sentence 

structure, in French.  

◻ Oral proficiency of students in 

using correct vocabulary, verb 

tense, and sentence structure. 

◻ Dictee – student accurately 

writes a transcript of oral 

dictation, in French, using 

Cultural Connections: 

◻ Clear understating of 

the importance of the 

popularity of train 

travel in Europe due 

to its ease and 

affordability. 

◻ Compare and Contrast 

train travel in France 

and the U.S. 

Content Connections: 

◻ Importance of the use 

of public 

transportation. 

◻ Suitability of picking 

souvenirs based upon 

travel experiences. 
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personal and/or business travel 

in France. 

◻ Describe a dream vacation 

using all pertinent chapter 

vocabulary where appropriate. 

◻ Share the creation of a santon 

doll with classmates. 

◻ Conjugation of verb 

appeler and other 

family verbs: jeter, 

epeler, and rappeler. 

◻ Correct use of 

prepositions with 

countries and their 

corresponding 

genders. 

◻ Idioms with verb 

faire. 

 

craft supplies, create a santon 

doll which will be shared 

with the class.  

 

correct vocabulary, sentence 

structure, and punctuation. 

◻ Appropriate use of regional 

souvenir to travel destination.  

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 

 

Modifications (Special Education/Academic Support/ELL) 

Resources Modifications (Special 
Education/Academic Support) 

ELL Gifted Learners 

Leveled Texts 
when possible  
(additional 
resources listed 
below) 
 
 
 
 
 
 

● Graphic organizers 
● Brainstorming with a teacher 
● Scaffolding 
● DIfferentiated Groupings 
● PreWriting 
● Multisensory Presentation of 

Data 
● Clarify Directions 
● Preferential Seating 
● Modify Content, Length, and 

Format of Assessments 
● Leveled Readings 
● Additional Time for Task 

Completion 
● PreTeaching/Reteaching 

concepts 
● Clarify directions and 

expectations 
● Refocus and Redirection 
● Wordbanks provided as needed 

● Manipulatives 

● Preteach vocabulary 

● Activate prior knowledge 

● Identify big picture concepts 

● Build in time for reteaching and 

repetition 

● Model expectations 

● Think and read aloud 

● Provide a final product example 

● Provide language objectives 

associated with concepts 

● Act out classroom behaviors with 

students 

● Modify assessments 

● Use real objects 

● Word walls with pictures 

● Laminated cards or mini anchor 

● Differentiation with high level 

materials 

● Student led discussions and 

learning 

● Student product choice 

● Additional open ended tasks 

● Incorporate problem solving 

activities 

● Promote creative and critical 

thinking 

● Provide flexible environment 
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● Small Group for Assessments 
● PreView Texts 
● Small group instruction 

charts placed on students 

individual desks. 

● Same posters used every time. 

● Provide sentence frames for 

explanation questions 

● Scribe 

● Thematic word walls 

● Allow word walls to stay up 

during assessments 

● Reduce visual field 

● Reduce number of problems 

required 

● Allow time for instruction 

● ESL teacher can pre teach the 

lesson before introducing 

concept in the classroom. 

● Verbal prompting 

● Reword directions and allow 

verbal clarification before 

answering questions. 

● Extended time 

● Small group instruction 

● Small group testing 

 

 

French Instructional Materials 
 

Student Edition and Interactive Online Edition with Grammar Tutor and SoundBooth 
DeMado, John, et al. (2008). Bien Dit! French 1. Holt, Rinehart, and Winston. New York, NY. 

 

Teacher Resource Materials 
DeMado, John, et al. (2008). Bien Dit! French 1: Teacher’s Edition. Holt, Rinehart, and Winston. New York, 



 

27 

NY. 

 

DeMado, John, et al. (2008).  Bien Dit! French 1: Assessment Program. Holt, Rinehart, and Winston. New 

York, NY. 

 

DeMado, John, et al. (2008). Bien Dit! French 1: Cahier d’activites. Holt, Rinehart, and Winston. New York, 

NY. 

 

DeMado, John, et al. (2008). Bien Dit! French 1: Cahier de vocabulaire et grammaire. Holt, Rinehart, and 

Winston. New York, NY. 

 

DeMado, John, et al. (2008). Bien Dit! French 1: Grammar Tutor for Students of French. Holt, Rinehart, and  

Winston. New York, NY. 

 

DeMado, John, et al. (2008). Bien Dit! French 1: Joie d lire! Reader. Holt, Rinehart, and Winston. New York, 

NY. 

 

DeMado, John, et al. (2008). Bien Dit! French 1: Transparencies. Holt, Rinehart, and Winston. New York, 

NY. 

 

DeMado, John, et al. (2008). Bien Dit! French 1: Audio CD Program. Holt, Rinehart, and Winston. New York, 

NY. 

 

DeMado, John, et al. (2008). Bien Dit! French 1: Differentiated Practice and Assessment for Slower-Paced and  

Advanced Learners. Holt, Rinehart, and Winston. New York, NY. 

 

DeMado, John, et al. (2008). Bien Dit! French 1: DVD Tutor. Holt, Rinehart, and Winston. New York, 

NY. 

 

DeMado, John, et al. (2008). Bien Dit! French 1: On rappe! And Grammavision DVD. Holt, Rinehart, and  

Winston. New York, NY. 

 

DeMado, John, et al. (2008). Bien Dit! French 1: PuzzlePro CD-ROM. Holt, Rinehart, and Winston.  

New York, NY. 

 

DeMado, John, et al. (2008). Bien Dit! French 1: Teacher’s One-Stop Planner CD. Holt, Rinehart, and Winston.  
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New York, NY. 

 

Additional Resources 
 

Phillips, June K. (2000). Petits Contes Sympathiques: A Reader for Advanced Beginning French Students.  

National Textbook Company, Lincolnwood, Illinois. 

Ray, Blaine. (2008). Fama va en Californie. Command Performance Language Institute, Berkeley, CA. 

Ray, Blaine. (2008). Pauvre Anne. Command Performance Language Institute, Berkeley, CA. 
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st
 Century Skills Map-World Languages: http://www.p21.org/storage/documents/Skills%20Map/p21_worldlanguagesmap.pdf 
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